






































Motivation	 for	 the	 study:	 This	 study	 investigated	 whether	 graduates	 gained	 knowledge	 from	 work‐












on	 a	 graduate’s	 learning	 and	workplace	 implantation	 of	 such	 knowledge	 gained	 from	work‐integrated	
learning.	 Empirically,	 it	 provides	 evidence	 that	 work‐integrated	 learning	 projects	 improve	 graduates’	
implementation	of	learning	as	well	as	their	understanding,	thus	increasing	business	confidence	levels.		




Work‐integrated	 learning	 (WIL)	 is	 generally	 considered	 to	 equip	 new	 graduates	 with	 the	 required	
employability	 skills	 to	 function	 successfully	 in	 the	work	 environment.	Work	 experience	 in	 the	 chosen	
subject	discipline	whilst	still	studying	is	a	great	way	to	impart	knowledge	that	students	can	implement	in	




a	 valuable	 tool	 for	 developing	 graduates’	 knowledge	 and	 skills,	 ensuring	 they	 are	 suitably	 prepared	 to	
perform	successfully	 in	 the	workplace.	This	 learning	enables	 students	 to	gain	 insight	 into	 their	 chosen	








Although	 the	application	of	WIL	 takes	on	various	 forms	 in	HE	–	 such	as	 job	shadowing,	practical	work	
experience,	field	work	and	internships,	each	with	the	overall	aim	of	better	preparing	undergraduates	for	
entry	 into	 the	 workforce	 –	 limited	 research	 has	 been	 done	 on	 the	 graduates’	 knowledge	 gained	 and	










The	 contribution	 of	 the	 article	 is	mainly	 on	 two	 levels.	 Firstly,	 theoretically,	 by	 adding	 to	 the	 body	 of	
knowledge	 on	 the	 graduates’	 learning,	 especially	 on	 the	 creation	 of	 knowledge	 and	 the	 workplace	
implementation	 of	 such	 knowledge	 gained	 from	WIL	 in	 a	 South	 African	 context.	 Secondly,	 it	 provides	




















Sales	 Management,	 in	 which	 students	 in	 the	 University	 of	 Johannesburg’s	 Department	 of	 Marketing	
Management’s	diploma	programmes	have	to	complete	one	year	of	WIL.	These	students	are	tasked	with	
















multinational	 companies,	 given	 the	 popularity	 of	 the	 global	 workplace	 (Jackson	 et	 al.	 2017;	 Tran	
2016:1268;	Tran	&	Soejatminah	2016:3).	WIL	has	been	considered	as	an	alternative	or	complimentary	
platform	to	the	successful	development	of	career	competencies.	This	learning	represents	the	intersection	
between	 university	 and	 industry.	 In	 the	HE	 landscape,	WIL	 provides	 students	with	 the	 opportunity	 to	
integrate	academic	learning	with	the	real‐world	experience	(Jackson	&	Wilton	2016:267).	According	to	Hall	
et	al.	(2017)	students	gain	the	 following	four	attributes	or	traits	 from	WIL	experiences:	communicative	










given	 by	 the	 lecturer	 in	 the	 classroom,	 while	 discovery	 learning	 happens	 when	 the	 student	 explores,	












































































but	 the	basis	of	 this	educational	 tool	 is	 the	 integration	of	 theory	and	practice	with	 the	assistance	of	an	
industry	collaborator	(Jackson	et	al.	2017;	Tran	2016:1268;	Tran	&	Soejatminah	2016:3).	The	purpose	of	














undergraduate	 alumni	 cohort,	 a	 year	 after	 graduation,	 with	 a	 qualifying	 question	 requesting	 the	
participation	 of	 working	 graduates	 only.	 Ten	 questionnaires	 were	 returned	 and	 analysed,	 which	
constituted	a	33%	participation	rate.	The	data	was	analysed	for	frequencies	and	saturation	was	reached	
very	quickly.	The	units	of	analysis	were	the	answers	to	the	open‐ended	questions.	Fusch	and	Ness	(2015)	



















The	 theoretical	 underpinning	 must	 fit	 the	 ongoing	 deduction.	 For	 this	 study,	 the	 research	 aim	 is	 ‘to	
investigate	the	knowledge	gained	and	workplace	implementation	of	WIL	in	the	graduates’	workplace’.	This	
step	is	covered	in	the	introduction	and	literature	review	sections.	
Step	 2	 –	Definition	 of	 categories.	 The	 research	 question	 has	 to	 be	 operationalised	 into	 categories	 or	














































with	 three	 main	 themes	 emerging:	 beneficial,	 building	 confidence,	 and	 challenging.	 P1:	 ‘It	 was	 very	
beneficial	in	building	confidence’;	P2:	‘It	was	hard,	but	helpful	when	it	came	to	practical	selling	skills’;	and	





On	 the	 issue	of	 learning	gained	 from	the	WIL	project,	 the	graduates	 felt	 that	many	aspects	of	 the	sales	
process	can	be	recalled.	Communication	is	another	theme	that	emerged.	P4:	 ‘I	have	 learnt	selling	skills,	
interacting	with	consumers	and	the	importance	of	meeting	targets’;	and	P3:	‘I	have	learnt	to	communicate	
more	 effectively	 with	 people.’	 Tacit	 knowledge	 includes	 excellent	 verbal,	 written,	 technological,	
presentation	 and	 other	 communication	 skills	 as	 a	 fundamental	 toolkit	 for	 graduate	 employment.	 Peer	
support,	 collaboration	 and	 collegial	 professional	 learning	 are	 innovative	 future	 talent	 skills.	 These	
contribute	towards	talent	self‐development	and	strengthen	inherent	personal	qualities,	such	as	leadership,	






corporates.	 It	 helped	 me	 to	 sell	 slots	 to	 companies.’	 This	 finding	 ties	 in	 with	 that	 of	 Sykes	 and	 Dean	
(2013:179),	who	 state	 that	 students	 are	 encouraged	 to	 think	 about	 the	 application	 of	 their	 classroom	
learning	in	the	workplace	context.	This	kind	of	learning	is	said	to	help	students	consider	the	transition	from	
the	 classroom	 to	 the	 workplace,	 and	 support	 students’	 professional	 development	 and	 disciplinary	
competence.	Jackson	(2017:351)	reports	that	there	is	a	documented	improvement	in	graduates	who	have	









I	 am	 now	 able	 to	 understand	 consumer	 purchasing	 behaviour	 and	 sales	meetings.’	 Freudenberg	 et	al.	
(2010:44)	 mirror	 this	 finding,	 saying	 that	 the	 benefit	 of	 WIL	 includes:	 increased	 discipline	 thinking;	
improved	 learning;	 taking	 responsibility	 for	 learning;	 learning	 how	 to	 acquire	 new	 skills;	 improved	
problem‐solving,	 analytical	 thinking	 and	 performance;	 and	 increased	 commitment	 to	 goals.	 Jackson	































WIL	 has	 a	 great	 educational	 value.	 It	 offers	 learning	 benefits	 to	 the	 students,	 allowing	 them	 to	 retain	
knowledge	better	and	implement	this	knowledge	in	the	workplace.		
This	study	supports	the	literature	on	the	importance	of	WIL	in	the	learning	gained	and	its	implementation	
in	 a	 working	 environment.	 The	 workplace	 builds	 on	 the	 groundwork	 of	 the	 learning	 obtained	 in	 the	
classroom	and	enhances	the	graduates’	confidence	and	experience	 in	the	application	of	 this	knowledge.	
Graduates	acknowledge	the	greater	benefit	of	WIL	as	providing	opportunities	to	practice,	apply	and	refine	
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